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図１ メタ認知の分類 （⽂献 11)より転載） 
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図 2  Gibbs のリフレクティブサイクル（⽂献 22)より転載） 






























































家に育成するための要件 refection -in-action と
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表２ リフレクションの先⾏研究⼀覧 
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Abstract  
This study aimed to elucidate an educational strategy for the acquisition of competency in nursing education. 
This study discussed nursing education considering existing literature by focusing on metacognition and 
reflection in educational methods and on cognitive psychology in medicine education. 
This study indicated the effectiveness of incorporating educational contents depending on useful knowledge 
from the fields of psychology and pedagogy and depending on results of past nursing education studies. The 
necessity of review and development of both learning and teaching strategies was clearly indicated. Rather than 
just evaluating the amount of knowledge that students understand, shifting the education strategy for supporting 
the manner in which students learn and evaluating the level of skill development is required. 
Metacognition is a competency that supports learning. During learning, effective learning methods, learning 
perspective, and metacognition associated with an individual’s level of understanding are important to assess 
the learning state. The reflection process that plans one’s own learning and monitors the performance during 
learning can result in effective learning from practice. Furthermore, to encourage feedback through internal 
dialogue in reflection process, teachers must encourage (emphasize) to scrutinize contents reviewed during the 
reflection process. With such an educational method, independent and autonomous learners with mature 
metacognition can be fostered, leading to the acquisition of competency among such learners. 
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